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Abstract 

The high performance of the future specialist today is directly connected with his or her ability to think creatively and productively. 
Developing competencies of interpersonal communication interactions is hampered by the trend towards the virtualization of 
communication and the intensification of migration process. The latter carries inevitable controversy in national and regional 
traditions of social communications, whereas the virtualization of communication contributes to barriers in interpersonal dialogs. 
The research objective comprises identification of communication barriers among students of various social groups (nonresident 
and foreign students). The outcome of the study determined statistically reliable differences in the degree of manifestation of one 
or another classified barrier among foreign and non-resident students during the solving of group training tasks.  
© 2016 The Authors. Published by Elsevier Ltd. 
Peer-review under responsibility of the organizing committee of EDUHEM 2016. 
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1. Introduction 

One of the global features of the modern society development is a qualitative transformation of the information 
space and the communicative field, generating the need for the purposeful change of the approaches to training. 

 

 
* Corresponding author. Tel.:+79047641317. 

E-mail address: barieva.khene@yandex.ru 

© 2017 The Authors. Published by Elsevier Ltd. This is an open access article under the CC BY-NC-ND license 
(http://creativecommons.org/licenses/by-nc-nd/4.0/).
Peer-review under responsibility of the organizing committee of EDUHEM 2016.

http://crossmark.crossref.org/dialog/?doi=10.1016/j.sbspro.2017.02.081&domain=pdf
http://crossmark.crossref.org/dialog/?doi=10.1016/j.sbspro.2017.02.081&domain=pdf


300   Barieva Khene Railevna  /  Procedia - Social and Behavioral Sciences   237  ( 2017 )  299 – 304 

A graduate of a teachers` training college today must possess a number of integrated competences, which include: 
the ability to design and analyze professional performance results, the ability to resolve conflict situations, to solve 
problems in the framework of the interpersonal communication, the ability to use a variety of tactics of communicative 
interaction to achieve the tasks. All this actualizes the problem of development and implementation of programmes 
intended to improve the level of communicative creativity of students. 

In order to ensure a graduate`s effective adaptation to the working conditions in an educational institution, the 
process of a university bachelor training has to ensure his inclusion in an active learning environment, foster the 
development of the communicative skills and the creativity development without discontinuing the educational process 
within the framework of seminars and workshops. The study aims at defining the identification of the manifestation 
peculiarities of students’ communicative barriers - representatives of various social groups (non-resident students and 
foreign students). 

2. Сommunicative creativity and barriers. 

2.1. Literature review 

In its broad meaning, the term creativity is defined as the creative ability of an individual to create a new product, 
the ability to produce original ideas, divergent from accepted social stereotypes of solving various problems. This 
definition is familiar to everyone and used as a personal characteristic of a professional, irrespective of the professional 
orientation in which he fulfils himself. Students often associate creativity with a personal feature related to such 
creative professions, as a designer, a writer, a journalist, an architect, a photographer or a musician. This stereotype is 
based on the ability of the designated group of professionals to create products of creativity in the form of directly 
perceived objects of the spiritual and the material culture. 

However, it should be noted that creativity is no less evident in the thinking, communication and sensory interaction 
with the world. To confirm this statement, the situation is enough to address to the first definition of creativity 
formulated by Simpson in 1922 that treats creativity as an individual's ability to abandon the stereotypical ways of 
thinking. Guilford (1969) originally defined creativity as a process of divergent thinking, which includes in its 
structure the capacity for transformations, the accuracy of solutions and other proprietary intellectual parameters. 
Torrens (1988) describes creativity as a process of feeling the difficulties, problems, gaps in the information, the 
missing elements, the skew in something; constructing conjectures and hypotheses relating to these shortcomings, 
evaluation and testing of these conjectures and hypotheses; the possibility of their review and verification, and finally, 
summarizing the results.  

 For effective development the modern society needs professionals who are able to look for fundamentally new, 
unconventional ways of solving problems facing: economic, political, technical, humanitarian and other. It follows 
thence that education needs firstly creative teachers, and personal development of the students of the pedagogical 
fields of training, their skills and competencies is becoming the main focus of the higher education system’s 
functioning, which requires a new perspective on pedagogy. Preparation of the future teachers for the manifestation 
of the communicative creativity in the professional activity is one of the main tasks of this direction. 

 What is communicative creativity? Communicative creativity is defined as a dynamic integrative quality of a 
person, and includes motivational, emotional, cognitive and technological components. Theoretical aspects of 
communicative creativity were first traversed in the works of. Torrance (1965) "Scientific views of creativity and 
factors affecting its growth. Deadalus: Creativity and learning”, Mednick (1969) "The associative basis of the creative 
process”, Barron (1972)“The disposition toward originality”. 

The diversity of interpretation of the concept of communicative creativity in the modern Russian pedagogical 
science creates a need to clarify our own position, identify the main relevant to our study characteristics of this 
phenomenon. In the course of our research we rely on the definition formulated by Osipova (2000):"Communicative 
creativity is an integrative quality of a person, the creative ability to change flexibly and adequately the 
communication experience, which has become unproductive, and create the new targets, original means and methods 
of interaction, as of through going beyond the barriers, stereotypes, attitudes, principles and habits" 

Under communicative creativity of the future teacher, we understand the personal creativity of the student, 
integrated into communication. The indicators of the communicative creativity of the future teacher are the ability to 
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solve problems arising in the process of the interpersonal communication; find rational solutions in the conflict 
communicative situations; quickly adapt to the new conditions of the cooperation; use different tactics of behavior in 
order to achieve specific goals. At the same time, the fundamental condition for the formation of the designated 
qualities in a teacher is the assistance in overcoming the communication creativity barriers. 

2.2. Classification of communicative creativity barrier 

The communicative creativity barrier is an obstacle on the way to effective communication, subjectively 
experienced or actually present in the situation of the communication within the framework of the non-standard group 
problems solution. The classification of the types of the communicative creativity barriers remains an open question 
and requires serious scientific development (Tsukanovа,1985). The analysis of the special literature has showed that 
among the types of barriers that impede the process of communication, scientists such as Wiener, Schramm, 
Dobrovich, Leontiev distinguish barriers: of temperament; accentuation of character; manner of communication; 
negative emotions; improper set of consciousness; speech; physical barriers; social and role-playing; Information and 
educational; social and psychological; organizational and psychological; barriers of uncertainty; subject-converter; as 
well as the barriers of lack of information. 

 Based on the synthesis of type classification of communicative barriers, by Gibsha & Vorwerg and the 
classification of creative barriers distinguished by Alexander Hingham, we attempted to distinguish the new barriers 
types classification of communicative creativity, expression of which can significantly complicate the process of 
communicative activity and reduce the effectiveness of the creative contribution of student’s personality in the group's 
work within the framework of a collective solution of creative tasks. 

The first group consists of external barriers. This type of barriers is associated with external factors affecting the 
life-sustaining activity of the student, and is a group of circumstances that cause a student a certain psycho-emotional 
state, which prevents the active inclusion of the individual student in the process of solving collective creative tasks. 
Examples of external barriers manifestations can be a disease or unwellness of the student, the problems in his personal 
life, etc. 

The second group of barriers –instrumental barriers, associated with the difficulty of creative strategy choice. 
Instrumental barriers expressed in the subjects communication lack of the creative tools, the lack of methods and 
techniques for solving issues with the use of non-standard, original approach, low innovation potential of the student. 

The third group of barriers - barriers determined with collectiveness or group character of the work. The essential 
difference of this type of barriers compared with the first two is the fact that the subject actively enters into 
communication and can offer and promote his or her creative solution to the task, but he/she does not do that, because 
he/she believes that other participants of the process will do it for him. Perfect examples of manifestations of this type 
of barriers are weakened sense of individual responsibility for the decision taken by the group. 

The fourth group - the barriers of fear - the most formidable in communication. A student is often afraid of 
criticism, fears not to cope with the solution of the task, and does not meet the expectations of the teacher or group. 
Thoughts that the idea is wrong, cause serious damage to the further creative process. 

The fifth group of the barriers is associated with excessive demands to oneself, due to the desire to conform to the 
self-made image and reluctance to look silly. Typically, students who have a craving for perfection, do not feel excited 
about creative ideas; they consider creative ideas disorderly and unsystematic, which is why traditional methods of 
task solving appear to be more reliable. 

The sixth group of barriers is associated with the subjective perception of the person, having offered a creative 
idea. Authority barrier appears in the differentiation of classmates into 2 categories: authoritative and non-
authoritative, a student accepts the positive ideas of the first and considers the ideas of the second uninteresting, this 
situation is often determined by how expressed charismaticness of the communication participant. 

The seventh group of barriers is associated with verbal aspect, namely, the issues appearing in the process of ideas 
transferring. This group of barriers can be represented by the following symptoms: slurred diction, fast or too slow 
speech. Student who uses a number of word-parasites in the idea presentation of creative task solving is in risk of 
being perceived negatively, no matter how creative his idea is. 
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3. Aims 

The study aims at defining the identification of the manifestation peculiarities of students’ communicative barriers 
- representatives of various social groups (non-resident students and foreign students). 

4. Method 

While creating diagnostic methods of communicative creativity the same intellectual capacities are taken for 
theoretical basis that were distinguished by J. Guilford: fluency of thought, flexibility, originality, curiosity and the 
ability to develop hypotheses. But since communicative creativity is included not only to psychological but also social 
individual attributes, the researchers take into account: tolerance, empathy features, ease of communication, 
confidence, understanding and level of socio-psychological culture of personality. The choice, sequence and technique 
of applying specific methods of research of communicative creativity are defined with the scope of psychological and 
educational research, the purpose of the study, defined as the identification of the manifestation peculiarities of 
students’ communicative barriers - representatives of various social groups (non-resident students and foreign 
students). The treatment groups get through a process of adaptation to change their usual way of life associated with 
joining the university and isolation from the previous place of living. On ascertaining stage of the study the diagnosis 
levels of communicative creativity of students was conducted, and the identification of students barriers 
communicative creativity - foreigners and non-resident students in solving group training tasks. 

5. Results 

On ascertaining stage of the study the diagnosis levels of communicative creativity of students was conducted, and 
the identification of students barriers communicative creativity - foreigners and non-resident students in solving group 
training tasks. After the presentation of the results each student was asked to answer the questionnaire "The level of 
communicative creativity" "communication creativity barriers." The study involved two groups of students, students 
- foreigners (25) and non-resident students (25 persons). Research results are presented in the tables 1 and 2. The bar 
chat (Fig. 1) represents exponents of the levels of communicative creativity. The diagram on the Fig. 2 illustrates 
distribution of the communicative creativity barriers, which in direct ratio connected with exponents on Fig.1. 

Table 1. The levels of communicative creativity. 

 Foreign students Nonresident students 

High 5 students - 20 % 8 students - 32% 

Middle 7 students -28 % 8 students - 32 % 

Low 13 students -52 % 9 students - 36 % 

 Table 2. The barriers of communicative creativity. 

Barrier Foreign students Nonresident students 

Outer barriers 1 student - 4 %  2 students - 8 % 

Instrumental barriers 7 students - 28%  3 students - 12 % 

Barriers dependent on collectivity 4 students - 16%  6 students - 24 % 

Barriers of fears 

Barriers of inflated demands 

Barriers of person’s subjective perception 

Barriers of the verbal aspect 

10 students - 40% 

3 students - 12 % 

8 students - 32 % 

12 students - 48% 

 9 students - 36 % 

 1 students - 4 % 

 3 students - 12 % 

 7 students - 28 % 
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Fig.1. levels of communicative creativity. 

 

Fig.2. Distribution of the communicative creativity barriers. 
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Developed and tested methods for diagnosis of the students’ communicative creativity allowed to receive and 
systematize experimental data about baseline communicative creativity level of the students – bachelors of the 
pedagogic. It shows the lack of standard learning environments to achieve optimum level of the students’ 
communicative creativity. Under the traditional conditions the low level of the creativity predominates in the two 
groups. 44 % of students are not ready for solving communicative problems, which demands to get creative.  

6. Conclusion 

Analyzing communicative creativity of foreign and out-of-town students, we can draw conclusion, that despite of 
same conditions of adaptation in college, connected with changes of routine because of entering college and being far 
from previous community, evidence of speech barriers, barriers of self-perception and instrumental barriers of foreign 
students are higher. 

Therefore, elimination of such types of communicative creativity barrier and the development of this integral 
foreign students’ personality characteristic will be possible on the assumption of more detailed elaboration of device. 
Communicative creativity as a feature of a person is formed under the conditions of systematic indirect effect on 
student’s personality through formation of creative microenvironment of his or her activity and communication. As a 
part of study were found the following pedagogical conditions of development communicative creativity of foreign 
and out-of town students: creation of emotionally safe atmosphere in the group, minimizing of barriers of organization 
of effective communicative. 
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