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Abstract 

After 30 years of implementing a process of Educational Integration or Inclusion in Spain, it can be said that there is a lack of 
studies about the assessment criteria of families from an axiological viewpoint. The objective of this work is to reveal the possible 
difficulties derived from this inclusive process and to evaluate ethically this new education paradigm on both, parents and tutors 
side.This inclusive process will allow a classroom to become a general education place for academically disabled individuals 
alongside their peers. To accomplish so, we performed a quantitative and exploratory-descriptive research on a sample of 50 parens 
and tutors in the municipalities of Coslada and San Fernando both located in Madrid, Spain. We applied the tool Likert scale with 
27 items related to a variety of previously defined categories of Bioethics (Autonomy, Justice, Beneficence and Non-maleficence) 
with other categories, such as purpose-built Satisfaction and Rating of Inclusion. The pilot project was conducted in April 2015 
with 50 parents and tutors. Data collection was compiled from October 2015 to January 2016. 
The preliminary data allowed us to appreciate a tendency of both, parents and/or tutors to hinder the implementation of this process. 
In addition, certain stigmatizing prejudices interfered with this procedure and it could be interpreted as a leaning to overestimate 
the Autonomy and Justice variables. Whereas the inclusion importance and satisfaction are considered negative, the non-
maleficence and beneficence variables maintain neutral values. 
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1. Introduction 

Including individuals with learning disabilities and some special motor, sensory and learning /intellectual education 
needs was established in Spain in 1986 as the consequence of the Royal Legislative Decree of March 6th, 1985. Thus, 
thirty years in the wide human sciences studies might be considered a short time period to have a conclusive evaluation 
about specific changes obtained from a determined area. Accordingly, an axiological approach of this education 
paradigm is required (Moreno Valdés 2008). This archetype has come to stay, even though some rough edges should 
be improved (Lorenzo, in press). 

During the 80’s deep changes in the education paradigm occurred in Spain. It allows us to observe the evolution 
this theme has had socially and legally speaking. Definitely, it has had a complete turnabout. 

In 1985 the Special Education Ordained Royal Legislative Decree 34/1985 March16, 1985 was issued. It has other 
prior legislative forms. Among them are The First General Law of Education 14/1970 August 6th, 1970 which inspired 
The Special Education to be transformed. Also, the Social Disabled Integration Law (LISMI) 13/1982. April 7th, 1982, 
the Special Education Ordained Royal Legislative Decree 2639/1982 October 15th, 1982. 

The Royal Legislative Decree of the Special Education Ordained in 1985 was a landmark in the education law. At 
the same time, it becomes a point of inflection of our subject matter. An A posteriori relevant documents regarding 
this issue have been written down. Some of them are Organic General Law of Education (LOGSE) 1/1990 October 
3rd, 1990, the Organic Quality Law of Education (LOCE) 10/2002 December 23RD, 2002, and last the Organic Law 
of Education (LOE) 2/2006 April 6th,2006.  

Together with this legislative evolution, the Special Education Reform Movement appeared in the world. It led to 
the implementation of new opportunities for students with disabilities to learn alongside their non-disabled peers in 
general education classrooms, the Integrating School and finally the Inclusive School. This movement is the edifying 
source which Spain nurtures to make updated reforms. It allows a new paradigm of education to be implemented.  

Today there is an advance of concepts and foundations. An inclusive school has broaden its meaning or significance 
to pave the way to a revolutionary and more flexible school that establishes a successful inclusive education, based 
upon the challenges created by the disability at hand. 

According to the Individuals with Disabilities Education Act, students with special needs have the right to receive 
necessary curricular adaptations. These adaptations comprise accommodations and modifications in the syllabus. 
Students who receive accommodations are held to the same academic expectations as their general peers; besides, 
these modifications involve carrying out changes that reduce these expectations. Curricular adaptations vary based 
upon not only each student’s individual needs but also teachers, the whole school community and those involved in 
this huge change. 

This complex process seems to be overwhelming to a general education community. That is why, it is important to 
refer to a school where students get along with differences and different individuals as well (Pérez Bueno 2016). 

2. Goals 

1. Perceiving inclusive phenomenon from the perspective of parents.  
2. Evaluate the instrument created to measure the ethical evaluation of school inclusion. 

3. Material and method 

An experimental study is conducted in which a scale is designed and later applied to these disabled students’ parents, 
teachers and non-disabled classmates. N=50 sample is Likert-type scale composed of 27 items. Likert-type or 
frequency scales use fixed choice response formats and are designed to measure attitudes or opinions (Fernández 
Pineda 2005; Hernández Sampieri y cols. 2010). In this pilot study it applies only to parents. These ordinal scales 
measure levels of agreement/disagreement. 
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It was designed to measure six variables which coincide with Bioethic principles as Autonomy Justice, Beneficence, 
Non-maleficence (Van Engelhard 2005). In addition, two theoretical constructs are previously defined as Satisfaction 
and Inclusion Validation.  

The inclusive evaluation process for Individuals with Disabilities has five possible answers that go from Strongly 
agree / agree / don’t know / disagree / strongly disagree (Bowling 1997). 

In order to verify its viability study, this assessment took into consideration a sample of 50 parents and tutors in the 
Municipality of Coslada/San Fernando, Madrid, Spain, with 50 parents and tutors. Parents were chosen at random. 
Data collection was compiled from October 2015 to January 2016. 

Different statistical aspects are addressed (see Table 1) like Mean, Std. Error of Mean, 
Median, Std. Deviation, Skewness, Std. Error of Skewness, Kurtosis, Std. Error of Kurtosis, Range, Minimum and 

Maximum. The research was previously approved by the Research Ethics Committee of the UAM 

4. Results 

Outcomes of a descriptive statistical analysis of the 6 variables under study. 
Evidence have demonstrated there is a tendency on parents side to overestimate Autonomy and Justice in the 

Inclusion process due to the unfortunate recognition learning disabled students have in common educational 
environments (Hoover 2001). 

Table 1 

 Autonomy Justice Beneficence Nonmaleficence Satisfaction Rating of 
Inclusion 

Mean 22,24 27,64 21,80 8,78 3,46 3,56 

Std. Error of Mean 0,372 0,301 0,287 0,192 0,186 0,223 

Median 23,00 28,00 22,00 9,00 3,00 3,00 

Std. Deviation 2,631 2,126 2,030 1,360 1,313 1,580 

Skewness -,895 -,142 -1,210 -,496 ,767 1,712 

Std. Error of 
Skewness 

0,337 0,337 0,337 0,337 0,337 0,337 

Kurtosis 0,732 -,662 3,407 0,634 0,004 4,474 

Std. Error of 
Kurtosis 

0,662 0,662 0,662 0,662 0,662 0,662 

Range 11 9 11 7 5 8 

Minimum 15 23 14 5 2 2 

Maximum 26 32 25 12 7 10 

 

5. Conclusions: 

Most of the sample was made up of women, who represent 66 % of the entire study and 34% men. 
The statistical study meant an overvaluation of Autonomy and Justice variables by parents, Beneficence and Justice 

had a neutral behavior variables, while the Satisfaction and Rating of Inclusion variables were truly undervalued by 
parents and guardians (Pérez Bueno 2016). 

The Likert scale designed is capable of measuring the variables studied from the axiological viewpoint (Caffrey et 
al, 2008Fernández Pineda 2005). 

Appendix. Likert Scale for parents 

Totally Agree (TA) 
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Agree (A) 
Neither agree nor disagree (AD) 
Disagree (D) 
Totally disagree (TD) 
  

  TD D AD A TA 

1. Many activities are carried out in the school in order to encourage my child to be a more independent person.           

2. I think that the school activities my child carries out are beneficial for his/her personal development.           

3. I think that teachers are fair when they evaluate my child’s learning progress.            

4. I am very pleased with my child being in school together with children who do not have any intellectual 
disability.  

          

5. The school organizes activities which stimulate independence and self-confidence in students with 
intellectual disability. 

          

6. The students with disabilities receive an education which is useful for their daily lives in terms of habits, 
social behavior, getting dressed, etc. 

          

7. The students with disabilities are taught lessons of spatial psychomotricity.            

8. I think that at the time of practicing specific sports such as soccer, basketball, volleyball, swimming, etc. the 
children with physical or intellectual disabilities play together with the other classmates. 

          

9. There is a psycho-pedagogic guidance department at school which looks after the needs of students with 
disabilities. 

          

10. Students who are in the same classroom with classmates who suffer from an intellectual or physical 
disability are informed about these disabilities. 

          

11. In the school, all the students are informed about the different types of disabilities and their meanings.           

12. I think that the school provides educational care adapted to the students with intellectual disability.           

13. I am pleased that my child study with children who do not have disabilities.            

14. There is an integration model in the school for the personal development of students with intellectual 
disability.  

          

15. I think there is an educational inclusion model for the academic development of students with intellectual 
disability. 

     

16. I think that the number of students with disabilities per classroom is established.           

17. The students with disabilities normally participate in extra-curricular activities.           

18. The school facilities and accesses are adapted for students with physical disabilities.           

19. The efforts made in the activities by people with intellectual disabilities are acknowledged.            

20. Teachers devote more time to activities with students suffering from intellectual disabilities.            

21. The school has supporting staff in order to help students with disabilities in the dining hall.           

22. I think that the inclusion experience is good for people without intellectual disabilities.            

23. I think that school inclusion is good for people with intellectual disabilities.           

24. I think that the experience of inclusive education is the best way to educate people with intellectual 
disability. 

          

25. I think that the available official support is enough to meet the needs of inclusive education.           

26. I think that the opinions of people with intellectual disabilities are taken into account in school.            

27. Teachers encourage my child to make his/her own decisions.           
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